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IN THE ESP DISCOURSE TRAINING

The article is aimed at focusing on ESP discourse training with regard to imitational and role-
play strategies treated as versatile and effective educational techniques applied for simulation
of real-life situations making professional language acquisition process natural and meaningful.
Being widely used in General English learning/teaching process, imitational and role-play strategies
can also be quite successful in ESP discourse training. By engaging a group of students and making
them active and dynamic participants in the course of studies, role-play increases their motivation,
develops team-work, creates relaxed atmosphere for simulating and practicing professionally-
oriented and job-related activities. Since imitation and role-play are applied in different professional
contents and contexts adjusted to the learners’ future career, they enhance the would-be specialists’
competitiveness in the job market.

Thus, imitation and role-play strategies can be successfully applied in the process of ESP
discourse training for modelling the following real life activities and situations with the defined
or free-choice roles: meeting conducted according to the agenda containing job-related issues,
negotiations, job interview, mini-conference, professionally-oriented discussion engaging critical
thinking, appropriate argumentation and proper rhetoric skills for two teams arguing on advantages
and disadvantages of some disputable problems etc.

Belonging to the effective educational techniques applied in the process of ESP discourse
training, imitational and role-play strategies serve as creative, practical and meaningful component
of the preparatory stage for the would-be specialists’successful functioning within their professional
environment. Focused on the target audience and its goal-directed feedback they considerably
enhance the development of critical thinking by refining the quality of thought and argumentation
in the framework of ESP discourse based on the tasks which resemble genuine situations related to
students’ professional field.
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simulation of real-life situations, professional environment.

Stating the problem. Being widely used in General
English learning/teaching process, imitational and role-
play strategies can also be quite successful in ESP
discourse training. By engaging a group of students
and making them active and dynamic participants in
the course of studies, role-play increases theirmotivation,
develops team-work, creates relaxed atmosphere for
simulating and practicing professionally-oriented
and job-related activities. Since imitation and role-
play are applied in different professional contents
and contexts they enhance the would be specialists’
competitiveness in the job market.

Stating the task. The article is aimed at focusing
on ESP discourse training with regard to imitational
and role-play strategies treated as versatile
and effective educational techniques applied for

simulation of real-life situations making professional
language acquisition process natural and meaningful.
Analysis of the research and publications
on the issue under consideration. According to
Mark Nielsen (University of Queensland) imitation
and play being ‘critical developmental domains in
the evolution of human culture represent a foundation
upon which human culture flourish’ [7, p. 170, 177].
In his article ‘Imitation, Pretend Play, and Childhood:
Essential Elements in the Evolution of Human
Culture?’ he treats pretend play as a ‘springboard for
innovation’ enabling human cultural mind ‘to adapt
to innumerable skills, actions, behaviors, and objects,
some of which will be entirely arbitrary’ [7, p. 177].
Role play is the act of imitating the character
and behaviour of someone who is different from
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yourself, for example as a training exercise. Group
members have to communicate with each other
through role-play [3]. H. Komorowska [5] notices
that role plays are activities which engage a group
of people. Each of the participants has his own task
to do. Tasks are written down on specially prepared
cards and only card possessors know what is on
their cards. Only then can the participants be sure
that the activity is held out spontaneously. J. Edge
[4] points out that role plays are built into English
language teaching from the earliest stages, when
students are asked to say the lines of a dialogue.
Having this in mind, teachers can make better use
of dialogues and not let students simply read the lines
aloud. Students have to speak a dialogue and look
at the person they are addressing. G. P. Ladousse
[6, p. 5] presents it in a more descriptive way: When
students assume a ‘role’, they play a part (either their
own or somebody else’s) in a specific situation. ‘Play’
means that the role is taken on in a safe environment
in which students are as inventive and playful as
possible.

The main body. Language is an omnipresent
tool created by human and used by the television,
the press, the internet and other means of public
communication. It is obviously used by an average
person in every day communication. There are
potential problem areas which can occur when
teaching languages and using skills. We will try to
show how varied and vast is the way of teaching
and learning English in accordance to role plays.

There are many different types of role plays. The
choice of role plays that are to be used while learning
belongs to the teacher. D. Byrne [2] gives two basic
types of role plays. First of them allows students to
play themselves in an imaginary situation. There is
no need for them to take the role of a totally different
person. The situation itself is also realistic and can
occur in everyday life, whereas in the second type
of role plays students can be asked to play imaginary
people in an imaginary situation.

It has to be said that the first type of role plays
mentioned above is more useful for students because
they are likely to find themselves in such situations.

D. Byrne [2] gives a different division of role plays
which is based on open-ended dialogues, mapped
dialogues, role instructions and scenarios. Open-
ended dialogues let the students decide how they are
going to develop them. This kind of dialogue is a kind
of frame or skeleton. Needless to say, some things are
already done or stated but some have to be developed
further. Students have here some fundamentals
and they only have to finish building the whole. It
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is worth stressing the fact that this type of role play
is suitable for the students at the elementary or
intermediate levels because students at this stage in
foreign language learning do not have to produce
entire sentences and role plays on their own.

Mapped dialogues are more sophisticated than
open-ended dialogues because in this type the students
are given only some functional cues and they have
to provide all the language for themselves. This task
is more complicated but the satisfaction after well
conducted role play is greater than in the previous
type. Students have before mentioned functional cues
on their cards and there is an information gap between
them. Of course the speakers will be eager to bridge
this information gap [2].

Role instructions are also good for setting up role
plays especially since the instructions can be very
simple. This type of exercise describes the situation
and tells the participants how they should interact.

Finally, there are scenarios which outline
the sequence of events. They can be about everyday
situations as well as imaginary situations. This kind
of activity encourages students to practice functions
such as asking for and giving information, asking for
permission and apologizing. It should be remembered
that at the same time students have great fun.

Role plays can be also divided into those which are
good for training interpersonal skills, communication
skills, conflict resolution, developing insights
and group decision making as shown on the diagram
below [9].

Interpersonal
Skills

- Group
Decision
Making

Fuole Plays

Conflict
FResolution

Developing
Insights

Division of role plays

One of the important foci of interest is introducing
classroom management while working with role plays.
As is well known, group work activities can lead to
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chaos if the students are not properly monitored. The
most important thing to remember during group work
activities is stating the rules clearly before the activity
begins and this will help the teacher to conduct a lesson
successfully. G. P. Ladousse provides basic principles
that have to be present when setting up a role play
“distinguishing between noise and chaos” [6, p. 12].
It is important to remember that during group or pair
work activities students behave louder than usually
but this loudness cannot disturb the teacher next door.
If the teacher next door complains it can be said that
there is too much chaos in the classroom where role
plays are taking place. Another crucial rule when
launching role plays is “beginning with pair work
rather than group work” [6, p. 12]. G. P. Ladousse
[6] claims that it is easier to talk to one person than
to a group of people. Students can feel more secure
when they are in direct one-to-one communication
and they are less self-conscious. With a lower amount
of stress students’ results can be better and it will
encourage them to do the same task again. It is also
suggested that teachers should “keep the activity
short until students get used to it” [6, p. 12]. It is vital
because when the teaching methods and materials are
used too often and for a long time, they lose on their
usefulness. Students need to be exposed to something
for a short period of time because when there is too
much of reading, listening or acting out role plays
students are bored and the lesson is not effective.
Changing activities frequently will grasp students’
attention and make them focus on the task.

An alternative point to remember is that it is
advisable to “make sure that a role play can be used
with different numbers of students” [6, p. 12]. There
is always a possibility that some students may be sick
and they will normally be absent during classes. As
a result, role plays have to be prepared for different
numbers of students. Preparing teaching materials
means to be flexible and be prepared for every situation.

Not a single task could be done without
understanding what this task is about. The teacher
has to ask students for feedback on what they have
understood they have to do. Many times students
misunderstand the teacher’s commands and it is
always of vital importance to ask them if everything
is clear and sometimes to explain the task again.

It happens many times that a small group
of students may destroy the order in the classroom.
Sometimes it is better to ignore the students who are
not participating in the lesson for the sake of other
students acquiring knowledge.

J. Brophy [1] gives certain examples on how
to increase motivation in a language classroom.

He enumerates such things as building a learning
community, making yourself and your classroom
attractive to the students, being an authoritative
manager and socializer of students, using appealing
communication practices.

The last but not least point is that strict time limit
has to be set and the teachers as well as the students
have to make every attempt to stick to it. Time limit
is important because when it is set everything is
organized and students know when they have to start
and finish an assignment. Time limits force students
to think faster, on the spot. It should be said that
without any rules, role play activities would not be
effective because students have to be aware of what
they are supposed to do and how it is going to look
like. Activities in which students are not told what
and how to do something are generally failures.

Maria Asuncion Rojas and Jhonny Villafuerte in
their paper ‘The Influence of Implementing Role-
play as an Educational Technique on EFL Speaking
Development’ regard Role-play as one of the effective
educational techniques in the English classroom
environment in terms of Task-Based Learning
(TBLT), Cooperative Learning (CL), Communicative
Learning Teaching (CLT), and English for Specific
Purposes (ESP). They state that Role-play being
a positive complement to the English speaking
development ‘exposes learners to experience in
genuine situations to strengthen learners’ abilities for
communicating naturally and meaningfully with their
peers about events of their daily routines and future
professional environment’ [8, p. 726]. Dwelling on
the contribution of Pole-play for students’ speaking
skills the authors point out students’ communication
skills improvement as well as learning environment
improvement. As for ESP classes that implement Role-
play, they enable students ‘to function appropriately
in genuine situations that relate to the specific
purpose of the learners’ career’ [8, p. 730] making
them competitive in the job market. Thus, proving
that Role-play can be applied using different contents
and contexts the authors come to conclusion that it is
a ‘versatile teaching technique in which the learner
is a dynamic member of his knowledge acquisition
process’ [8, p. 728, 730].

Referring to imitation and Role-play advantages,
besides the above mentioned ones, it is necessary
to indicate the development of critical thinking by
improving the quality of thought and argumentation
in the course of practicing English in a realistic way
through the completion of tasks which resemble
genuine situations related to students’ professional
field. Creating appropriate, free of rivalry and friendly
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learning environment for simulation of real-life
situations related to the learners’ future professional
activities makes the language acquisition process
natural and meaningful. The reason why some
teachers are reluctant to apply Role-play, is the chaos
and disorder in the classroom caused by noise,
laughter and shouting during the preparatory stage.
Nevertheless, it is worth remembering that this
form of educational activity provides ‘constructive
and goal-directed feedback’ [8, p. 728].

Thus, imitation and role-play strategies can be
successfully applied in the process of ESP discourse
training for modelling the following real life activities
and situations:

— meeting conducted according to the
agenda containing job-related issues (chairperson
and participants with the free-choice roles);

— negotiations (two or more Parties taking part in
the talks related to the sphere of students’ professional

— mini-conference (chairperson and participants
including honorary guests, prominent scientists,
leading  specialists, Heads of corporations,
representatives of different firms etc.);

— professionally-oriented discussion engaging
critical ~ thinking, appropriate  argumentation
and proper rhetoric skills for two teams arguing on
advantages and disadvantages of some disputable
problem.

Conclusions. Belonging to the effective
educational techniques applied in the process of ESP
discourse training, imitational and role-play strategies
serve as creative, practical and meaningful component
of the preparatory stage for the would be specialists’
successful functioning within their professional
environment. Focused on the target audience
and its goal-directed feedback they considerably
enhance the development of critical thinking by
refining the quality of thought and argumentation in

field); the framework of ESP discourse based on the tasks

— job interview (interviewer and several which resemble genuine situations related to students’
applicants); professional field.
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Baii6axosa I. M., I'acbko O. JI. IMITAIIIIAHI TA POJIbOBI CTPATETTI TP BUBYEHHI
AHINIOMOBHOT'O JUCKYPCY ®AXOBOI'O CIIPAMYBAHHA

Cmammio npucéaueHo BUBYEHHIO AHIOMOBHO20 OUCKYPCY (Pax0o8020 CHPAMYSAHHA 3 GUKOPUCTHAHHAM
iMIMayitiHux ma ponbogux cmpamezii, IKi MpaKmyomsCs K YHI8epCalbHi ma epekmuHi Ha8YaIbHI NPULloMU,
WO 3aCMOCO8YIOMbCs OJisl MOOCTIOBAHHS PEANIbHUX JICUMMEGUX CUMYayiti | HaOYMmMs 03HAK HAMYPATbHOCI
ma 3micmoerHocmi nio0 yac eusyeHHs npoecitnoi mosu. Llliaxom 3anyuenHs epynu cmyoeHmis ponbosi
cmpamezii ni08UWYI0OMb MOMUBAYII0, PO36UEATOMb HABUYUKU KOMAHOHOI pOOOmMU, CMEOPIOIOMb CHPUAMIUEY
ammocgepy 012 MOOeN08aARH MA NPAKMUYHO20 3ACMOCY8AHHS PO eCiiHO-0PIEHMOBAHUX 8UOI8 DiSATbHOCHI,
pobnAYU cmyOeHmie meopuUUMU U AKMUBHUMU YYACHUKAMU HA84aibHO20 npoyecy. OcCKinbKu imimayiini
ma poivbosi cmpamezii GUKOPUCMOBYIOMbCSL 8 PIZHUX NPOQeCiliHUX KOHMEKCMAXx, iX HanosHenHs 8ionogioae
ManuboymHuiil kap 'epi cmyOenmie, pe3yIomamom 4020 € Ni08UULeHH iX NOOANbULOT KOHKYPEHMOCTPOMONCHOCHLE
Ha pUHKy npayi.

Ivimayiiini ma ponvosi cmpamezii MOX’Cymb YCHIUWHO 3ACMOCO8YBAMUCH NIO YAC BUBUEHHS AHSTOMOBHOZ0
Gaxoeozo Ouckypcy 018 MOOeNO8AHHA MAKUX 6UOI8 OiIbHOCMI MA PeanbHUX JICUMMESUX CUmyayiil
3 BUSHAYEHUMU YU BLILHO GUOPAHUMU pPONAMU. 300pU 3 poOOUUMU NUMAHHAMU HA NOPAOKY OEHHOMY;
nepez2ogopu, cnigbecioa y nouLykax npayi, MiHi-koH@epenyisn, npogecitino opieHmogana OUCKycis 01 080X
KOMAHO U000 nepesae i HeOOoNiKie Ne6HUX OUCKYCIUHUX NpoOieM i3 3aCMOCYBAHHAM KPUMUYHO20 MUCTIEHHS,
8I0N0GIOHOI apayMeHmayii ma HAIeHCHUX pUMOPUYHUX HABUYLOK MOUJO.
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3aeosaku momy, wo imimayiuni ma ponvosi cmpamecii Haneicamv 00 ePEKMUSBHUX HABUANLHUX
NpULoOMiG, GOHU MONCYMb YCHIUWHO GUKOPUCINOBYBAMUCHL Y NPOYECi GUBYEHHS AHITIOMOBHO20 OUCKYDCY
haxo6020 cnpaMy8aHHsa AK MEOPUA, NPAKMUYHA | 3MICIOBHA CKAA008A YACMUHA NIO20MO8U020 emany 0Jisl
VCRIWHO20 QYHKYIOHYBAHHA MAUOYMHIX cneyianicmis y ix npogeciiinomy cepedosuwi. Kpim moeo, maiouu
3a OCHO8Y NMpo@eciiino OpICHMOBAHI 3A80aHHs Ma cumyayii, poseaanymi cmpamezii 30cepeddceni Ha
Yinbogill ayoumopii ma 8i0no8iOHOMY 360POMHOMY 38 SI3KY, WO Y CEOI0 HepPey CHPUSE 3HAUHOMY PO3BUMKY
KPUMUYHO20 MUCLEHHS, 800CKOHANIOE AKICMb OYMKU MA apeyMeHmayii 6 KOHmeKCmi aHei0MO8HO20
ouckypcy ¢haxoeo2o cnpamy8anHs.

Knrouoei cnosa: imimayitini ma ponvoei cmpamezii, HA8YAIbHI NPULLOMU, GUEYEHHS AH2IOMOBHO20 OUCKYPCY
haxo6020 cnpAMY8anHI, MOOETIOBAHNS PEANbHUX JHCUMMEGUX cumyayiti, npoghecitine cepedoguiye.
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